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General introduction 


Language teaching is a complex process that involves cascading 
knowledge and transmission of information from teachers to students 
who receive and use that knowledge. It is a complex task which requires 
an effective interaction between the three important elements of the 


pedagogical triangle: teacher, students and material. 


Diligent teachers cannot agree more that giving a well-organized 
lesson is of paramount importance. That is why they do not spare any 
efforts to design their plans and make sure that they focus on all details. 
That is to say, to meet learners’ learning needs, teachers should take into 
account the students’ different learning styles and present well-detailed 


lesson plans that take into account the students’ different learning styles. 


It is no doubt that lesson planning is very much important even 
though it is a tough task that most language teachers encounter. Lesson 
planning is the teacher’s road map to set learning objectives and ensure 
the way they should be delivered. In fact, not all teachers feel like 
preparing their lesson plans, may be because they are not aware of its 
importance or they find too demanding to design a detailed lesson plan. 
Planning a lesson can contribute to the increase of students’ motivation 
and productivity. It also helps creating a positive learning environment in 
the classroom for a better understanding of the lesson content. Thus, 


teachers who fail to plan, they plan to fail. 


1.Background of the study 


It goes without saying that English has become the most important 
language not only in Morocco but all over the world. So, learning English 


has become a must. However, learning EFL is not easy as it may sound to 
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be because it requires an effective educational system where priorities 


are given to teachers and their pedagogical content knowledge. 


As an EFL teacher, I always wonder why I should keep detailed 
lesson plans. In fact, the language teaching community has different 
attitudes towards lesson planning. Some of them think that LP is a 
substantial document that teachers develop as a theoretical part of their 
lessons and a reference they can use while teaching. They also referred 
lesson plans as roadmaps. That is to say, the more landmarks are located 
on the map, the more one has a clear vision of the path he or she needs to 
follow for effective teaching. On the contrary, the less detailed in the 
roadmap, the more likely he or she will lose the way. However, other 
teachers believe that can do without planning or they can use only bare 


lesson plans. For them LP is something of beginners or novice teachers. 


It is worth noting that advocates of bare bones and mental lesson 
plans are likely to fall prey to hesitation during classes and they end up 
being frustrated and disappointed. Therefore, the degree of achieving 
learning objectives is at risk. Thus, well-detailed lesson plans give extra 
strength to teachers. The fact that they devote their time and energy into 
designing them, they can be confident and know what they are doing, and 


feel secure about achieving the learning objectives. 


2.Rationale of the study 


The present study aims at investigating the impact of lesson 
planning on teachers’ classroom performance and demonstrating its 
positive influence on both teachers and students’ motivation so as to 
achieve a positive learning atmosphere. It also aims at highlighting the 


close relationship between lesson plan and classroom management. 


The study emphasizes on lesson planning because it is considered 
as the most necessary component in the teaching and learning process. 
Furthermore, it brings to the surface the problems and difficulties that 


teachers who do not plan may encounter while delivering their lessons. 


3.Research objectives 
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The present study is intended to achieve the following objectives: 


e To investigate middle school teachers’ attitudes towards lesson 
planning in Fquih Ben Saleh Directorate, Morocco. 

¢ To investigate the effects of lesson planning on teachers’ 
classroom performance in Fquih Ben Saleh Directorate, 


Morocco. 


e To unveil the positive impact of lesson planning on teachers’ 


classroom management. 


4.Statement of the problem 


Lesson plan is one of the most important elements in teaching and 
learning process. It has a great influence in creating a positive learning 
environment in the classroom because classes without teacher’s planning 


may end up being unsatisfactory due to the absence of the road map. 


Many researchers, worldwide, claim that teachers without lesson 
plan cannot achieve the learning objectives nor they reach a good 
classroom management. In Moroccan context, many study days were 
conducted by Moroccan Association of Teachers of English (MATE) 
showed that Morocco as a developing country which is experiencing 
different methods to improve education quality, particularly in the field of 
language teaching is still facing lots of problems that cause low quality 
education. For instance, lack of Continuous Professional Development 
(CPD) which might provide school teachers with necessary techniques of 
lesson planning because lack of pedagogical content knowledge leads 
them deal with poor and useless teaching methods. Thus, this research is 
conducted to respond the above issues and problems and brings to the 
surface the importance of a good lesson planning in the English as a 


Foreign Language (EFL) classrooms in Morocco. 


5.Significance of the study 
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The significance of this study is to highlight the importance of 
lesson planning and its impact on the teachers and learners. It also shows 
how lesson planning can help language teachers to achieve their goals. 
Thus, this research aims at investigating the effectiveness of lesson 
planning on teachers’ classroom performance and upgrading its positive 
influence on both teachers and students’ motivation. Moreover, it 
increases teachers’ understanding of how and to what extent lesson 
planning could help teachers at middle schools to succeed in their 


teaching process. 


6. Research hypotheses 


There is a strong relationship between teacher’s lesson planning 
and teaching effectiveness. Thus, we hypothesize that teachers who enter 
a Class with a hastily written lesson plan or no plan at all, put themselves 


in awkward situations with their students. 


7.Research questions 


This study is an answer to the following questions: 


e What are the middle school teachers’ attitudes towards lesson plan 
in Fquih Ben Saleh Directorate? 

e What are the effects of lesson plan on teachers and students’ 
motivation and classroom management in Fquih Ben Saleh 
Directorate? 

¢ How can motivation lead to effective teaching? 

¢ To what extent is the lesson planning important in teaching and 


learning processes? 


8.Research methodology 


In this study, both qualitative and quantitative research approaches 
are combined in an attempt to offer authentic outcomes and valid 
information from the respondents. The quantitative approach is used to 
get quantitative data about the importance of lesson planning in the EFL 
Classrooms in Fquih Ben Salah, Morocco. It also shows Teachers’ 


attitudes towards lesson planning. In addition, qualitative approach is 
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used because we need to interpret these results to determine reasons and 
opinions. As far as data collection is concerned, teachers’ questionnaire is 
conducted to address middle school teachers in the region to investigate 
their opinions about preparing a lesson plan as a strategy to enhance 


learners’ performance. 


9.Structure of the study 


This research is divided into three main chapters which are: 
literature review, a research methodology and presentation and 


discussion of findings in addition to general introduction and conclusion. 


As for introduction, it includes background of the study, rationale of the 
study, statement of the problem, significance of the study, research 
hypotheses, research questions, methodology and key terms. The first 
chapter is devoted to literature review in which the most fundamental 
elements related to lesson planning are mentioned. The second chapter is 
about the methodological principals that we followed in this research. 
The third chapter is primarily concerned with the presentation and 
discussion of findings collected through teachers’ questionnaire. Finally, 
we tackled research outcomes, general conclusion, recommendations and 


limitations of the study. 


LITERATURE REVIEW 


Introduction 


In this chapter, we will shed light on other scholar’s findings and 
results of their studies about effects of lesson plan on classroom 
performance all over the world. We will begin with defining lesson 
planning. After that, we will show the great impact of lesson planning on 
classroom management and learners’ motivation and its contribution to 
the creation of a positive learning climate in the classroom. We will also 
try to mention some components of lesson planning. Finally, we will list 
the different lesson plan models that teachers keep for different language 


components. 


1.1 Definition of lesson planning 


According to Oser and Baeriswyl, (2001), lesson planning is the 
most important part of language teaching. It provides teachers with 
opportunities to plan instructional activities to meet their students’ 
learning needs and differentiate instructions that enable all students to 


benefit from instruction. 


Jalongo, Rieg, and Helterbran, (2007) stated that lesson plan is an 
important part of teaching and learning where the teachers make their 
experience of students learning, and also a lesson plan helps the teacher 
to select goals, to develop learning activities, and to design appropriate 
assessments to evaluate and reflect on the outcomes of teaching and 
learning. In fact, lesson planning helps both the teacher and learner in 
their comprehension and production of the lesson; also, it makes the 


lesson run smoothly and safely. 
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In the same vein, Panasuk & Todd, (2005) revealed that lesson 
planning is a systematic development of instructional requirements, 
arrangements, conditions, and materials and activities, as well as testing 
and evaluation of teaching and learning. It involves teachers' purposeful 
efforts in analyzing the learning needs and developing a coherent system 


of activities that facilitates the evolution of students’ cognitive structures. 


To put it in nutshell, lesson planning is at the heart of being an 
effective teacher. It is a creative process that allows instructors to 
synthesize their understanding of second language acquisition and 
language teaching pedagogy with their knowledge of the curriculum and 


the teaching context. 


1.2 The effectiveness of planning on 
teachers’classroom performance 


Planning ahead of time is the key task of any activity in order to 
identify a course of action that can effectively reach accurate objectives. 
It is a sin qua none of any process, and education is no exception. In 
education, the planning tool is the lesson plan, which is a document that 
includes detailed description of a teacher’s course of instruction for an 
individual lesson intended to help learners achieve a particular learning 
objective. Lesson plans communicate to learners what they will learn and 
how they will be evaluated and they help teachers organize content, 
materials, time, teaching strategies, and assistance in the classroom. 
Lesson planning also helps English as a second language (ESL) teachers 


create a smooth instructional flow and scaffold instruction for learners. 


1.2.1 Intrinsic and extrinsic motivation 


Lesson planning is the key task to successful teaching. In addition 
to its effectiveness, it remains a creative art to pour out the unique 
thoughts and activities in which teachers take into account different 
learning goals, especially the focus on ways and activities that enhance 


students’ motivation and engagement. 
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It is no doubt that motivation is crucial for learning. A learning 
event does not occur without a preceding motivational event. In this 
regard, there are a number of different motivational theories that one can 
use to establish a working framework upon which he/she can base their 
own activities to reinforce motivation. An early theory of motivation is 
Maslow’s Hierarchy of Needs. In Maslow’s pyramid, we are motivated to 
fulfill basic biological needs such as hunger, thirst and safety, first. Social 
needs of belongingness and esteem must be met next, before we are 


motivated to fulfill self-actualization and spiritual needs. 


Self-fulfillment 
needs 


Esteem needs: 
prestige and feeling of accomplishment Psychological 


needs 


Safety needs: 
security, safety Basic 
needs 


Physiological needs: 
food, water, warmth, rest 


Figure 1.1. Maslow’s Hierarchy of Needs Maslow, A. and Lowery, R. 
(Ed.) (1998). Toward a psychology of being. 3rd Edition Wiley& Sons, 
Hoboken. 


The diagram above shows Maslow’s Hierarchy of Needs. Lower 
needs, such as physiological or safety needs, must be met first; before we 
are motivated to fulfill higher needs, such as aesthetic needs or self- 


actualization. 


A popular framework for examining motivation is to divide 
motivation into two components, intrinsic (internal) and _ extrinsic 
(external) motivation. Extrinsic motivation is associated with lower need 
levels while intrinsic motivation is associated with higher need levels in 


Maslow’s Hierarchy of Needs. 
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Non-self-determined behavior Self-determined behavior Self-determined 


behavior 
Extrinsic 
Motivation 


Intrinsic 
Motivation 

Introjected Identified Intrinsic 
regulation regulation regulation 


External Integrated 
regulation regulation 


External Internal Personal Synthesis with Interest, 
rewards and rewards and importance of the self enjoyment, and 
punishments punishments an activity satisfaction 

Controlled motivation Autonomous motivation 


Figure 1.2. Self-Determination Theory (based on Ryan & Deci, 2000) 


The diagram above shows that extrinsic motivation comes from 
external regulation that pushes the learner to do something, like a 
reward or finding a job. Intrinsic motivation comes from internal 
regulation; in which learners are motivated because they just like the 


activity, and self-enjoyment. 


Deci (1975) as cited in Brown, D.H. (2000, p:166) defined intrinsic 
motivation as “Activities for which there is no apparent reward except the 
activity itself, people seem to engage in the activities for their own sake 
and not because they lead to an extrinsic reward. Extrinsically motivated 
behaviors, on the other hand, are carried out in anticipation of a reward 
from outside and beyond the self. Typical extrinsic rewards are money, 


prizes, grades and even certain types of positive feedback.” 


This means that when learners are doing certain activities for 
leisure, self-satisfaction and think that the activity in its self is a reward 
for them, this is intrinsic motivation. However, when they expect extrinsic 
rewards such as money, prizes, grades and even certain types of positive 
feedback, this is called extrinsic motivation. Thus, while planning lessons, 
effective teachers usually take into consideration activities and tasks that 


enhance classroom motivation and engagement. 


1.2.2 Sample resources to motivate EFL students 
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Communicative language teaching-based approaches and student- 
centered strategies can motivate students in the process of L2 acquisition 
and learning. They make learners at the heart of teaching and learning 
process through the use some tools and activities such as games, music 
and technology which might be useful tools that make students enjoy 


learning. 


Games are often used as a fluency activity in communicative 
language teaching (CLT) and humanistic methods. So, integrating games 
into the EFL classroom can boost students’ motivation and confidence in 
their language skills and improve their vocabulary acquisition 
(Koprowski, 2006). 


Moreover, through playing games, the attention of students is 
usually increased due to the relaxing environment in which learning is 
taking place. A relaxing environment can contribute to increase 
motivation as well and, therefore, as Krashen’s AFH claims, “learners 
with high motivation generally do better [...] low personal anxiety and low 
classroom anxiety are more conducive to second language acquisition” 
(cited in Richards and Rodgers, 2001, p. 183). 


It is no doubt that integrating ICT in language teaching is highly 
effective in raising students’ motivation and interest in English language 
learning. Hence, the inclusion of technology in language teaching can 


improve learning. 


Al-Jarf (2004) examined the effects of the use of technology in 
teaching and learning writing skills with EFL college students at King 
Saud University, Saudi Arabia. In his study, two groups were exposed to 
the same traditional and textbook based writing instruction; however, the 
learners of the experimental group were also encouraged to make use of 
ICT to revise and enhance their essays at home. Both groups were tested 
afterwards and the findings proved that the experimental group made 
significantly higher gains in their writing and showed an improvement in 
their motivation. Thus, the inclusion of ICT had a positive impact on 
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students’ attitude towards the writing process and made it a more 


enjoyable activity. 


1.2.3 Classroom management 


Teaching is the interaction between teacher and student who 
participate for getting their own objectives. The quality of the teacher- 
student relationship is the reason for all other aspects of classroom 
management; therefore, we may say that teachers play a major role in 
planning lesson because when they prepare it effectively, they can have a 
well-managed classroom since this helps them to avoid discipline 


problems and to facilitate student learning. 


According to Hanane, (2016), classroom management involves all 
aspects of what is going on in the classroom while a lesson is being 
taught because it includes elements of classroom discipline but it focuses 
more on creating learning environment that is organized, engaged and 


respectful for both teachers and students. 


Moreover, Rothstein (2008) stated that classroom management is 
the relation between the teacher’s ability and student’s behavior to 


establish an appropriate classroom learning and teaching. 


1.3 Components of lesson plan 


Making a lesson plan LP is not something easy, it needs time, 
concentration and flexibility because it contains different elements that 
should be used in a specific order. Designing a LP is one of the teachers’ 
roles to guide and motivate their learners starting from thinking about 
the topic that fits with their learners’ needs and ending by the evaluating 


the learners’ understanding to determine to what extent learning occurs. 


“teachers assess prior knowledge, provide a broad overview of the lesson 
to be taught, introduce vocabulary, teach content, check comprehension, 
combine the content and vocabulary through guided practice, evaluate 


student performance, and provide an application activity. Instructional 
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strategies vary depending on the lesson content and skill areas, and the 
needs of the learners”. Barroso, K. and Pon, S. (2004, Sheet No. 8). 


APPLICATION WARM-UP and REVIEW 
> Review previc 


Apply new knowledge in mus lesson 
new situation 


SUMMATIVE 


INTRODUCTION 
EVALUATION Fe t 
Evalua’ ttainment 


n the lesson 
i 


mez able 
ob: ve 
PRESENTATION 
th Present new 
information 


Figure 1.3. Planning wheel by (Barroso, K. and Pon, S. 2004). 


lesson 


PRACTICE 
Student 


nts practice 
new knowledge. 


Before coming to the class, teachers should plan their lesson ahead 
of time so as to smoothly deliver the lesson. During this process they set 
the lesson topic and the lesson objectives which means what the teachers 
anticipate what the learners will be able to do at the end of the lesson, 
then they start warming up to activate the learners’ schemata to prepare 
them for the topic that they are going to learn. After that, the teachers 
start introducing the new lesson, trying to get learners’ attention and 
present the lesson content and objectives. Then, they start presenting the 
lesson by giving information using appropriate techniques to check 
learners’ understanding. In the practice stage, teachers introduce 
different activities to work on. After that, they evaluate learners to make 
sure they grasp the lesson ad the objectives are achieved. Finally, the 
teacher tries to apply their learning to new situation and connect it with 


learners’ real life in the production stage. 


1.4 Models of lesson plan 


Lesson plan is a systematic document that contains teachers’ 
detailed description of the lesson. In fact, there are different models of 
lessons with different frameworks. That is to say, there are frameworks 
that fit lesson plans that are designed for teaching receptive skills and 


there are frameworks that better fit designing lesson plans for teaching 
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grammar, vocabulary and functions. These are some models of lesson 
plan: ECRIF (Clarify/ Remember/ Internalize, Fluently Use), PPP 
(Presentation / Practice / Production), PACE (Presentation / Attention / 
Co-construction / Extension), PWP (Pre- / While- / Post-) and OHE 
(Observe / Hypothesize / Experiment). 


The ECRIF model: ECRIF is an acronym that stands _ for 
Encounter, Clarify, Remember, Internalize, and Fluently Use. The key to 
the ECRIF framework is the focus on the learning process that students 
go through as they work with the target skill or knowledge rather than 
what the teacher is doing during the lesson. In this way, the teacher plans 
activities and thinks about the content to service learning in a principled 


way. 


"The real voyage of discovery consists not in seeking new landscapes, but 


in having new eyes." 
Marcel Proust (French author) http://www.ecrif.com/ 


The PACE Model: The PACE model is story-based approach which 
focuses on dialogues and meaningful situations. PACE is a four-step 
process that includes elements that boost learners’ comprehension and 


participation. 


> Presentation: The teacher presents the grammar structure within a 
meaningful context such as dialogues, visual aids/pictures, TPR 
activities, etc. The aim is to increase students’ comprehension and 
engagement. 

> Attention: The teacher draws students’ attention on the language 
form or structure through the use of images, power point slides or 
highlighting a particular linguistic form. 

> Co-construction: After the teacher has focused student attention on 
a particular target language form, together they co-construct the 


grammatical explanation. The teacher provides scaffolding and 
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assists the learners with questions that encourage them to reflect, 
predict and form generalizations with teachers guidance. 


> Extention: 


The learners try produce and use the grammatical structures to complete 
a task relating to the given task, which helps the language remain 


communicative while also highlighting a particular structure. 


The PPP model: Presentation - Practice - Production, is a method for 
teaching structures such as grammar or vocabulary in a foreign 


language. PPP is divided into three phases: 


> Presentation: A presentation phase is controlled by the teacher. The 
teacher might use a text, an audio tape or visual aids to demonstrate a 
situation. 

> Practice: During the practice phase, learners practice saying or 
writing the language structure correctly. Typical practice activities 
include drills, multiple-choice exercises, gap-and-cue exercises, 
transformations etc. In this phase, the teacher’s role is to direct the 
activities, to provide positive feedback to students, correct mistakes and 
model the correct forms. 

> Production: When the learners have mastered the form, they can 
move on to the free production phase. In this phase, they relate the newly 


learnt language structure to their real life situations 


The PWP model: is suitable for teaching receptive skills (reading and 
listening). This lesson plan framework contains three major stages: a pre- 
listening /reading stage, a while- listening /reading stage and a post- 


listening /reading stage. 


> Pre-listening /reading stage: During this stage, the teacher tries to 
activate the students’ schemata. He / She tries to trigger the student's 
interest in what they are about to learn. He / She makes the student 


actively aware of information and experiences, etc. 
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> While-listening /reading stage: This is the centre of focus of the 
lesson. This part may contain just one activity or it may contain a number 
of activities. In addition, students may be given tasks for practice. These 
are some activity types to assess the students understanding of the task. 
For example, answering multiple-choice questions, true false question, 
spotting mistakes etc. 

> Post- listening /reading stage: At this stage, students may be given 
tasks that relate the lesson with their real life situations. For example, 
students discuss how the information they have learned relates to their 
own views on the subject or they may be asked to express a personal 


response to what they receive. 
The OHE model (Observe/ Hypothesize / Experiment) is a suitable 
method for teaching grammar, functions and vocabulary. It is used by 
Michael Lewis in the Lexical Approach (1993) as an alternative to PPP. 
OHE is a student-centred model, the focus is on learners. They are 
supposed to observe/notice, hypothesize and experiment: 
> Observe, during this stage, the students try to observe by listening 
or reading dialogue. 
> Hypothesize, it means the students make hypotheses and guess how 
the language works in the dialogue 
> Experiment, at this stage, the students attempt to make meaningful 


conversation based on their own contexts and real life. 


Observe-Hypothesize-Experiment model has emerged as a reaction 
to the traditional Present-Practice-Produce paradigm which is teacher- 
centred framework. Observation is very important for learners to receive 
comprehensible language input. Otherwise, it will be tough to make 
hypotheses about language behavior. The hypothesizing and 


experimenting stage involve activities such as identifying, sorting and 
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matching whose aim is to encourage curiosity about language and among 
learners. In other terms, learners observe language in use, for example 
through listening to or reading a text. Then they make hypotheses about 
the way that language works and experiment with creating it themselves 


in their own contexts. 


1.5 Teachers’ attitudes towards lesson planning 


Despite the fact that lesson plans represent a major part of 
teacher’s tools, sometimes its importance is neglected by some teachers. 
The benefit of designing an effective lesson plan has been a controversial 
issue for many teachers. Some teachers think that they can do without 
lesson planning because planning is only for novice teachers. And others 
think that they can use bare bone or mental lesson plans. However, most 
of them agree that a good lesson plan brings a number of benefits to the 
students. Those who advocate bare bones and mental lesson plans claim 
that LP is a novice teachers’ task and have a negative attitude towards LP 


because it is too demanding and exhausting. 


To put it in a nutshell, LP is so important because it gives a good 
opportunity to teachers (novice and experienced) to organize content, 
materials, learning objectives, strategies, assessment, and time given for 


each task. Therefore, learning can better occur. 


Conclusion 


In this chapter, we have tried to shed light on other scholar’s 
findings and results of their studies about effects of lesson planning on 
language teaching all over the world through pointing out the impact of 
planning on teachers’ classroom performance. First, we have defined 
lesson plan. After that, we have tried to show the great impact of lesson 
planning on classroom management and learners’ motivation and its 
contribution to the creation of a positive learning climate in the 


classroom. We also tried to tackle some components of lesson planning. 
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We concluded the chapter by listing the different lesson plan models that 


teachers can use to deliver different language components. 
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Chapter 2 
METHODOLOGY 


Introduction 


The ultimate goal of this research is to investigate the importance of 
lesson planning in teaching EFL in Morocco, particularly in Fquih Ben Salah 
Directorate. It also aims at eliciting the middle school teachers’ attitudes 
towards lesson planning. In fact, teachers are the main variable of this 
study, their views and opinions are very important in order to test the stated 
hypothesis. Teachers’ questionnaire is administered as an appropriate 
instrument to investigate the impact of planning on teachers’ classroom 
performance. The teachers’ questionnaire also intended to examine the 
teachers’ role as a planner and how they implement planning strategies to 


enhance learners’ motivation and achievement. 


2.1 Teachers’ questionnaire 
2.1.1 The participants 


The questionnaire is administrated to twenty EFL middle school 
teachers in Fquih Ben Salah directorate, Morocco. The choice of this 
category is based on the importance of planning, especially at the levels 
below the university level, where lessons are delivered in the form of 
lectures and conferences. Thus, middle school English teachers are much 
more concerned with lesson planning since they are supposed to benefit 


more than other teachers from the outcome of this research. 


2.1.2 Description of the questions 


The teachers’ questionnaire is composed of twenty-one questions 
which are divided into two sections: demographic information and 


substantive variables related to the topic of the research (lesson planning). 
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The questions are either close-ended question which means questions that 
require (yes or no) answer and MCQs or open-ended questions in which 
teachers are supposed to provide more details. 

The first section is about demographic variables to get general 
information about the chosen sample of teachers through seven questions. 
The first question, the respondents are asked to specify their gender, the 
second question is about their ages, the third question four is about their 
teaching experience, the respondents give the number of teaching years, 
question is about the respondents’ last academic degree, question five is 
about teachers’ work place, question six is about the school setting whether 
it is urban, suburban or rural, question seven is about job satisfaction, to 


what extent they are satisfied. 


The second section is about substantial variable, where the author 
tries to elicit specific information about the respondents so as to unveil their 
perspectives towards lesson planning. So, teachers are supposed to answer 
fourteen questions regarding lesson planning. How strongly they agree or 


disagree with the given questions. 


Question one is about the effectiveness of designing a LP ahead of 
time, question two is about lesson plan as a teacher’s road map, question 
three is about the importance of a detailed lesson plan, question four is 
about students’ needs analysis before planning the lesson, question five 
tackles the significance of students’ different intelligences while planning 
the lesson, question six deals with the impact of lesson planning on 
classroom management, question seven is about the impact of lesson 
planning on students’ motivation, question eight is about different types of 
lesson planning, question nine is about the kind of instruction plans teachers 
usually keep, question ten is supposed to examine lesson planning in its 
relation to students’ assessment, question eleven is about the elements of 


LP, question twelve requires teachers to mention the elements of lesson 
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plan they have just used, question thirteen asks if teachers attended CPD 
related to LP, and question fourteen the last question asks if teachers 
benefited from CPD workshops related to LP. 


2.2 Data collection tools 
2.2.1 Common data collection tools 


This refers to the tools and methods that are used by the researcher to 
collect data. In fact, there are different methods for data collection. The 
most useful tools of research are stated below: 

> Observation: In this type, the researchers depend on his efforts to 
collect data by their own observation. It is the opportunity to record 
information as it occurs. There are three types of observation: 
Participant observation: The researchers participate and live within the 
group that they try to study and investigate. 
Non- participant observation: It is the opposite of participant observation. 
The researchers, here, chooses not to be involved in any group activities. 
They only take notes and investigates away from the setting. 
Recording observation: The researcher here tries to record spontaneous 
facts and information using different tools and recording materials. 

> Interview: It is an effective tool in which the researchers interview 
directly their participants to collect data. 

> Questionnaire: It is the most useful tool that researchers use. It is 
considered as a written list of questions that participants tend to answer. 
Types of questions that are mostly used in the questionnaire: 

- Close-ended question: it is a type of questions that require yes or no 
answer or MCQ in which the variables are controlled. 

- Open-ended: the respondents are allowed and given much freedom to 
express their opinions freely. This type is mostly used in interviews. 
(Kothari, 2004: 96) 

2.2.2 The research tools used in this study 
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The questionnaire is administrated to twenty EFL middle school 
teachers in Fquih Ben Salah directorate, Morocco. The choice of this 
category is based on the importance of planning, especially at the levels 
below the university level, where lessons are delivered in the form of 
lectures and conferences. Thus, middle school English teachers are much 
more concerned with lesson planning; moreover, they are supposed to 


benefit more from the outcome of this research more than the others. 


The research tool that is used in this study is questionnaire. It 
targeted junior high school teachers. The questionnaire is considered as the 
most important and practical tool to collect data. It easily provides the 
researcher with the information about the issue under study. Also, it helps 


researches to analyze, interpret and translate the results into numbers. 


2.3 Data organization and data analysis 


Data organization refers to the procedures that are followed by the 
researcher to analyze and interpret the data collected. It is an important 
element that supports the researcher and gives him a great degree of 
authenticity. As a matter of fact, this data should be collected, organized 
and analyzed appropriately. The analysis takes the form of graphical 
statistics and tables if the research is quantitative but if it is qualitative, the 
analysis takes the form of comments, paragraphs and word analysis. This 
researcher uses both approaches to analyze the data. 

After data collection, we started representing and discussing the findings 
through quantitative data analysis and statistical analysis. Then, the results 


were shown by using different types of graphs (bar graph, pie chart, etc.). 


Conclusion 


The questionnaire is administrated to twenty EFL middle school 
teachers in Fquih Ben Salah directorate, Morocco. This chapter presented 


the methodological principles that the researcher has followed to conduct 


Paik 


METHODOLOGY 


his study. Actually, many points were tackled. First, we gave a detailed 
description to the teachers’ questionnaire. Then, we mentioned different 
tools of data collection in addition to a detailed description of research tools 
used in this study. Finally, the researcher introduced the procedures that 


are used to analyze and interpret the data collected. 
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Chapter 3 
PRESENTATION AND DISCUSSION OF 
FINDINGS 


Introduction 


In this chapter, we will try to represent and analyze the results and 
findings that we will obtain from this research. In this study, middle 
teachers are the targeted population. Actually, we will try to elicit their 
attitudes towards lesson planning in teaching English as a foreign language. 
Therefore, their views and perspectives are very important to find answers 
to the research questions and to test the stated hypothesis. Teachers’ 
questionnaire is administered as an appropriate instrument to investigate 


the impact of planning on teachers’ classroom performance. 


3.1 Data presentation and analysis related to the 
teachers’ questionnaire 


3.1.1 Demographic Characteristics of Respondents 


This section presents the graphic representation of demographic 
characteristics of the respondents in terms of gender, age, teaching 
experience, respondents’ last academic degree, teachers’ work place, school 
setting and the last question is about job satisfaction. 


Question 1: Specify your gender (male or female) 


A- Male B- Female 
Option Number % 
A 14 70% 
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B 6 30% 


Total 20 100% 


Table 1.1. The respondents’ gender. 


Chart 1. Gender. (The respondents’ gender) 


Figure 3.1. Specify your gender (male or female). 


Table 2.1 and figure 3.1. show the respondents’ gender which is an 
important demographic variable. They illustrate the percentage of males 
and females who have taken part in this research. In fact, it is evident that 
the majority of middle school English teachers are males 70% and only 30% 


of them are females. 


Question 2: How old are you? 
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Chart 2. Age 


Under 25 


Option 25-29 


30-39 


40-49 


Figure 3.2. Specify your age. 


Figure 3.2. presents the distribution of the respondents by age group. 
This clearly indicates that the modal age group is 30-39 years 50%, followed 
by those within the age bracket (40-49) years 25%, (25-29) years 20%, and 
under 25 years 5 % respectively. 


Question3: Years of teaching experience 


Chart 3. Years of teaching experience 


Less than 2 years 
10.0% 


More than 15 years 
11-15 years ).09 
15.0% 


3-5 years 


6-10 years 


Figure 3.3. Years of teaching experience. 
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The graph above illustrates the participants’ teaching experience. It 
is plainer that the majority of respondents have been teaching for more 
than six years. 30% of participants have been teaching for more than 15 
years, 25% have been working for the period between (3-5) years, 20% 
have been working for a period between (6-10) years, 15% have the 
working experience of 11 to 15 years, whereas the minority of 
participants have been teaching EFL for less than 2 years. This suggests 
that teaching English in Moroccan middle schools has a short history. It 
was first taught in 2003. 


Question 4: Last academic degree obtained 


Chart 4. Last academic degree obtained 


Associate degree 


MA (Master) 


BA (License) 


Figure 3.4. Last academic degree obtained. 
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The pie chart above shows that middle school English teachers in 
Fquih Ben Salah directorate have got different academic degrees. The 
majority of participants about 65% have obtained their BA degree and 30% 
have got master’s degree, and only 5% have obtained associate degree 
(DEUG), but no teacher have got PhD. This suggests that the academic level, 


to some extent, is not reliable. 
Question 5: Workplace type Public School / Private School 


Chart 5. Workplace type 


Public School, Private 
15.0% 


Public School 


Figure 3.5. Workplace type. 


The graph above shows the respondents’ workplace type. The results 
reveal that most participants teach in public schools approximately 85%; 
whereas 15% work in private schools. This result shows that state schools 


attract teachers due to the financial stability. 


Question 6: School setting; 
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Chart 6. School setting 


Suburban 
10.0% 
Rural, Urban 


Rural 


Figure 3.6. School setting. 


The pie Figure above represents the percentage distribution of EFL 
middle school teachers in Fquih Ben Salah directorate. It is obvious that the 
majority of respondents are working in urban areas approximately 70% 
which means fourteen out of twenty participants, 15% of teachers are 
working in rural areas and 10% of participants are working in suburban 


areas, whereas 5% are working in both places (Rural / Urban). 


Question 7: Job satisfaction 
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Chart 7. To what extent the participants are satisfied with your 
teaching performance. 


15 


10 


Somewhat satisfied Satisfied Very satisfied 


Count of 7. To what extent are you satisfied with your teaching performance? (Tick one box only) 


Figure 3.7. Job satisfaction. 


Figure 3.7 shows working conditions and job satisfaction of middle 
school teachers in Fquih Ben Salah directorate.Overall, it is obvious that 
all respondents claim that they are satisfied with their job. In detail, the 
graph.3.7 shows that fifteen participants out of twenty are satisfied, four 
participants are somewhat satisfied with the working conditions, and only 


one participant who is very satisfied. 


3.1.2 Substantive variables: Lesson planning 


Based on participants’ knowledge and experience, they have answered 
different questions regarding lesson planning to which they have showed 


how strongly they agree or disagree with the given statements. 
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Question 1: Effective teachers prepare their lesson plan before 
starting their lessons; 


Chart 8. Effective teachers usually design their lesson plan 
ahead of time; 


Agree 
40.0% 


Strongly agree 


Figure 3.8. Effective teachers prepare their lesson plan before starting 
their lessons. 


Figure 3.8. illustrates that all teachers cannot agree more with the idea of 
preparing lesson plans before coming to teach. In detail, 60% of participants 
strongly agree and 40% of teachers claim that they agree that effective 
teachers usually design their lesson plan ahead of time. This suggests that 
teachers who come to teach without a lesson plan will face many problems 


with their learners. 


Question 2: A lesson plan is a teacher’s roadmap that serves as a 


guide to achieve learning objectives 


Figure Chart. 9 A lesson plan is a teacher’s roadmap that serves as a 3.9. 
A guide to achieve learning objectives; 
lesson = eee plan 


Agree 


Strongly agree 
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is a teacher’s roadmap that serves as a guide to achieve learning 
objectives. 


Figure 3.9. shows the result of teachers’ attitudes towards lesson 
planning. It is clear that a large number of participants, about 65% of 
teachers strongly agree that lesson plan is a teacher’s roadmap that serves 
as a guide to achieve learning objectives, and 65% show their agreement 
and claim their positive attitudes towards planning, whereas 10% of 


teachers are neutral. They prefer not to decide. 


Question 3: For lesson planning to effectively help teachers, it 


must be well-detailed; 


Chart .10. For lesson planning to effectively help teachers, it 
must be well-detailed; 


Disagree 


Strongly agree 


Agree 


Undecided 


Figure 3.10. Lesson planning to effectively help teachers, it must be 
well-detailed. 


The graph above shows that the majority of teachers agree with the 
fact that well-detailed lesson planning can effectively help teachers. In 
detail, 35% of respondents show that they strongly agree and 35% of the 
respondents agree, whereas 15% of participants disagree and 15% do not 
decide. They remain neutral. This result suggests that well-detailed lesson 
planning is very important and helps teachers, particularly, novice teachers 


to successfully perform their tasks. 
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Question 4: Analyzing the students’ needs is a perquisite for lesson 
planning 


Chart 11 Analyzing the students’ needs is a perquisite for lesson 
planning; 


Undecided 


Strongly agree 


Agree 


Figure 3.11. Analyzing the students’ needs is a perquisite for lesson 
planning. 

The figure above shows that the majority of teachers agree with the 
fact that learners’ needs analysis is a sine qua none of planning lessons; It is 
about 65% and 30% of the respondents strongly agree; however, 5% do not 
decide. They remain neutral. This result suggests how important learners’ 
needs analysis it is despite the fact that it is not easy as it may sound to be 
due to the programs that are too long and large classes that stand as an 


obstacle to achieve this point. 


Question 5: For lesson planning to effectively impact student 


learning it must account for learning differences among students; 
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Chart 12. For lesson planning to effectively impact student 
learning it must account for learning differences among 


Strongly agree 


Figure 3.12. For lesson planning to effectively impact student learning it 
must account for learning differences among students. 

The pie Figure shows clearly that for lesson planning to effectively 
impact student learning it must account for learning differences among 
students. In detail, 100% of respondents which means all of them agree that 
teachers should consider students’ different learning styles while planning 
their lesson. This suggests that teachers in the region are aware of learners’ 
different intelligences; therefore, different learning styles to meet the needs 


of each individual learner. 
Question 6: An effective lesson planning helps create a positive 
learning environment in the classroom; 


Chart 13. 


15 


Agree Strongly disagree Undecided 


Count of 6. An effective lesson planning helps create a positive learning environmentin the classroom; 
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Figure 3.13. An effective lesson planning helps create a positive learning 


environment in the classroom. 


Figure 3.13.illustrates how an effective lesson planning can help 
create a positive learning environment in the classroom. Overall, it can be 
seen that the majority of respondents about 99% claim that an effective 
lesson planning helps create a positive learning environment in the 
classroom. To put it differently, it shows that fourteen participants out of 
twenty agree that an effective lesson planning can help create a positive 
learning environment in the classroom and four participants strongly agree; 
whereas only one participant remains neural. 

Question 7: Tools and activities that can better enhance learners’ 


motivation in the classroom? 


Chart 14. Tools and acttiviities that can better enhance learners’ motivation in the classroom 
8 


6 


4 


Figure 3.14. Tools and activities that can better enhance learners’ 


motivation in the classroom. 


Figure 3.14. displays tools and activities that can better enhance 
learners’ motivation in the classroom. Overall, it shows that most if not all 
teachers reveal that using games, ICT and music are the most useful 
strategies that enhance motivation in the classroom. Many teachers 
mentioned different strategies that they usually use in their classrooms to 
motivate their learners: using games and music to create an enjoyable 


learning environment in the classroom, go beyond the textbook through 
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suggesting games and activities to avoid monotony. All the aforementioned 
cannot be used unless we have and manipulate ICT. 

Question 8: Type of lesson planning that teachers use most 
prominently; 


Chart 15 . Typesof lesson planning teachers use most 
prominently. 


Mental model for lesson 


Scribbled notes 


Written full-fledged 


Figure 3.15. Type of lesson planning that teachers use most prominently. 


The Figure 3.15. shows the type of lesson planning that teachers use 
most prominently. In details, 65% of the middle school teachers are using a 
written full-fledged lesson plan, and 25% of them are using scribbled notes, 
whereas 10% of participants are relying on their memories and experience. 
They are using a mental model for lesson plan. This shows that the use of 
different types of lesson planning is attributed to different teaching 
experiences. For example, novice teachers rely on written full-fledged lesson 
plans to feel safe and self-confident, whereas experienced teachers may use 


only some guidelines or rely on their memories. 


Question 9: Kinds of instruction plans teachers usually keep; 
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Chart 16. kinds of instruction plans teachers you usually keep. 


Both 


Short-term instruction 


Long-term instruction 
15.0% 


Figure 3.16. Kinds of instruction plans teachers usually keep. 


Figure 3.16. shows different kinds of instruction plans teachers 
usually keep. Overall, it is clearer that all respondents usually keep a certain 
kind of instruction plans in their classrooms. In detail, the It shows that 50% 
of participants usually keep short-term instruction plans and 15% of 
teachers usually keep long-term instruction plans, whereas 35% of 
participants keep both short-term and long-term instruction plans. 
Question10: Good lesson planning can help teachers assess their 


students’ performance; 
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Chart17.Good lesson planning can help teachers assess their 
students’ performance. 


No 


Figure 3.17. Good lesson planning can help teachers assess their 


students’ performance. 


Figure 3.17. illustrates how good lesson planning can help teachers 
assess their students’ performance; In brief, it shows that 75% of 
participants agree with the fact that good lesson planning can help teachers 
assess their students’ performance and only10% of respondents say that 
good lesson planning cannot help teachers assess their students’ 
performance, whereas 15% of them are not sure, they prefer not to decide 
which indicates that teachers have different perspectives. That is to say, 
each teacher has his/her point of view concerning lesson planning and 


classroom assessment. 
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Question 11: The elements of lesson plan differ from one teacher to 


another; 


Chart18.The elements of lesson plan differ from one teacher to 
another. 


No 


Maybe 


Figure 3.18. The elements of lesson plan differ from one teacher to 


another. 


According to teachers’ answers, we notice that 85% of respondents 
said that elements of lesson plan differ from one teacher to another and only 
5% said no; whereas 10% of respondents are not sure, they prefer to say 
“maybe” which means that teachers look at things from different angles. 
Fach teacher has his/her point of view concerning the elements of lesson 
plan. They think that every teacher has his own methods and ways of 
teaching. 

Question 12: Lesson planning elements that teachers have used in 


the past week while planning a lesson; 
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Chart 19. Lesson planning elements that 
teachers have used in the past week while 
planning a lesson? 

4 
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Figure 3.19. Lesson planning elements that teachers have used in the past 
week while planning a lesson; 


The Figure above shows the different Lesson planning elements that 
teachers have used in the past week while planning a lesson. In brief, most 
of teachers tend to identify clear learning objectives and planning logically 
structured lessons, whereas the minority claim that the elements they have 
used in the past week are: Planning quality assignments that enhance 
student mastery of content. However, no respondent ensure the amount of 
time students spend in the act of learning is maximized or account for 


learning differences among students. 


Question 13: Teachers should attend CPD or supervisor’s workshops 


on lesson planning 
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Chart 20. Teachers often attend CPD or supervisor's 
workshops on lesson planning 


No 


Yes 


Figure 3.20. Teachers should attend CPD or supervisor’s workshops 
on lesson planning. 


The pie Figure illustrates the importance of attending continuous 
professional development CPD or supervisor’s workshops on _ lesson 
planning. Overall, it is obvious that the majority of respondents insist on the 
importance of attending continuous professional development. In detail, the 
Figure 20 shows that that 80% of participants said Yes, whereas 20% said 
No. This suggest that continuous professional development is very important 
and it can help them to get equipped with necessary pedagogical content to 


improve their teaching processes. 


Question 14: CPD workshops can help teachers get equipped with 


necessary pedagogical knowledge for an effective lesson planning; 
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Chart 21. CPD workshops can help teachers get equipped with necessary pedagogical 
knowledge for an effective lesson planning; 


Strongly agree 


Agree 


Disagree 


Undecided 


Strongly disagree 


Figure 3.21. CPD workshops can help teachers get equipped with necessary 
pedagogical knowledge for an effective lesson planning; 


Figure 3.21. shows teachers’ views about the importance of CPD. It is 
clear that participants have got different opinions about the effectiveness of 
professional development. 45% of teachers disagree. That is to say, they do 
not see CPD workshops can help teachers get equipped with necessary 
pedagogical knowledge and 45% of participants show their agreement and 
claim their positive attitudes towards CDP, whereas 10% of teachers are 


neutral. They prefer not to decide. 


This result is an alarm for the state, decision makers and trainers to 
focus more on teachers’ continuous professional development and 
emphasize the importance of lesson planning for both pre-service and in- 


service teachers. 


3.2 Discussion of the findings related to the 
teachers’ questionnaire 
In this study, twenty middle school teachers have participated to 


provide information about lesson planning at the directorate of Fquih Ben 
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Salah. The appropriate instrument used in this research is teachers’ 
questionnaire. This questionnaire is divided into two sections: demographic 
information and substantive variables (to elicit information about lesson 
planning). 

The first section is devoted to teachers’ background information. According 
to the respondents, we noticed that male teachers outnumber female 
teachers fourteen male teachers and six female teachers. They are from 
different settings: urban, suburban and rural. They practice in public and 
private schools. At the level of age, fifty per cent of English teachers are in 
their thirties which is meant to suggest that teaching English in middle 
schools is something new in the region and in the country. It is worth noting 
that Moroccan department of education first launched teaching EFL to 
middle school students in 2003 and only for third graders; whereas other 
levels have not got the chance to study it yet. Concerning the teaching 
experience, the majority of teachers seem to be experienced. Most of them 
have been teaching for more than six years. Most teachers have got BA 
degree since it is the least degree that a candidate should obtain so that he 
or she can have access to teaching community. As far as job satisfaction is 
concerned, all participants showed that they are satisfied with their jobs. 
This may be due to the importance of English language which is a language 


of science. So, everyone is motivated to use it (teachers and learners). 


The second section is about lesson planning. After analyzing the data, 
the teachers’ answers showed that the highest result of the research 
question; around 100% of the teachers agree that effective teachers design 
their lesson plan ahead of time. That is to say, the responses revealed that 
all teachers agree that effective teachers prepare their lesson plan before 
coming to teach because the teacher who comes to teach without any plan 
may fall in hesitation. Furthermore, the Ministry of Education of Morocco 


requires individual teachers to use lesson plan in their teaching. Similarly, 
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all supervisors insisted on the lesson planning as a necessary pedagogical 


document that all teachers should have as it is the responsibility of teachers. 


The second highest result of the research question; around 90 % of the 
teachers think that lesson plan is a teacher’s road map that serves as a 
guide to achieve learning objectives. Seventy per cent of participants 
revealed that for a lesson plan to effectively help teachers, it must be well- 
detailed. However, fifteen per cent did not agree. Ninety-five per cent of 
respondents claimed that analyzing students’ needs is a perquisite for lesson 
planning. This showed obviously teachers’ awareness of the main goal of 
teaching process which is meeting students’ requirements. 

Fifty percent of teachers stated that the elements of lesson plan differ 
from one teacher to another and the other fifty percent say the opposite 
because they are dealing with different types of learners who need different 
learning styles. Also, fifty percent of teachers said that the elements of 
lesson should be on a specific order and fifty percent say that the elements 
of lesson plan differ from one teacher to another. The majority of teachers 
preferred using all the strategies mentioned to motivate their learners. Each 
teacher has his/her own way of motivating learners like using games, music, 
ICT and many other strategies. More than a half of teachers’ stated that 
lesson plan maintains motivation in classrooms if the lesson is well- 
prepared, the teacher will move smoothly from one stage to another with an 
active motivation. Teaching English as a foreign language needs a great 
focus from the teacher in order to facilitate the process. Concerning the 
elements of lesson plan, the majority of teachers agreed that teaching 
methods differ from one teacher to another. In other words, each teacher 
has his/her own teaching method. The majority of teachers stated that they 
are using all the mentioned strategies in order to make an effective 
teaching. An alarming issue that this research revealed is the fact that a 
large number of teachers stated that they did not benefit from trainings, 


continuous professional development and supervisor’s workshops which are, 
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according to the majority of teachers, far removed from what they are 


supposed to do in the classroom. 


After analyzing the data, the result upgraded the importance of 
producing well-designed lessons because of its influential impact on 
classroom management and learners’ motivation as well as _learers’ 
achievement. However, not all of teachers share the same attitudes toward 
lesson planning. This demonstrates that teachers’ preparation may also 
effect classroom management positively because teachers are totally alert to 
maintain a healthy learning environment that is free from disruption and 
management problems. The remedy to this, middle school teachers have to 
rethink about designing lesson plans that have more fruitful and beneficial 
results so that they can get their learners more engaged and consequently 


less disruptive behavior. 


3.3 Challenges facing teachers while designing a 
lesson plan 


Lesson planning remains the most complex task that teachers have to 
prepare. In fact, they encounter difficulties while preparing a good and 
helpful lesson plan which may help them motivate learners and improve 
classroom management. 

According to the findings of this study, the most challenging problem 
is the fact that middle school teachers in Fquih Ben Salah do not 
appropriately benefit from the continuous professional development CPD 
and training workshops which are supposed to help them get them equipped 
with necessary pedagogical knowledge for an effective lesson planning. 
Actually, this study reveals an alarming issue which lies in the fact that a 
large number of teachers claim that they do not benefit from trainings, 
continuous professional development and supervisor’s workshops which are, 
according to the majority of teachers, far removed from what they are 


supposed to do in the classroom. To put it differently, this result is a call for 
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the state, decision makers, trainers, educators and anyone who is interested 
in education to focus more on teachers’ professional development and to 
emphasize the importance of lesson planning for both pre-service and in- 
service teachers. Thus, the study concludes that the trainers must focus and 
give special attention to the trainees to design the lesson plan effectively. 
They should also encourage the pre-service teachers to devote enough time 


to plan their lessons. 


Conclusion 


This chapter concludes the answers to my research questions and 
discusses the limitations of the study. Hence, we come to the conclusion that 
lesson planning is a useful tool that EFL middle school teachers can rely on 
to facilitate the process of teaching and learning and to make it enjoyable. 
When we analyzed teachers’ questionnaire, we realized that lesson planning 
is an important and helpful process because it upgrades both teachers and 
learners’ motivation. Teachers need to design lesson plans and set the 
learning objectives ahead of time. By doing so, teachers avoid hesitation and 


risk taking. As a result, they can move smoothly from one stage to another. 
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Recommendations 


Based on the results and conclusions that we got from this 


research, the following recommendations should be taken _ into 


consideration in order to improve the development of lesson plan. 


Teachers should prepare their lesson plans before coming to class. 
It is essential to include some extra activities to increase flexibility. 
For example, when something unexpected happens, the teacher can 
easily deviate from the plan. 

The teacher should include a variety of activities to keep students 
engaged and meet their needs and interests. 

Teachers should create or adapt materials and tools that are useful 
to help achieving the objectives of that lesson. Teachers should use 
authentic material (ICT, music and games) to create a positive 
learning environment in the classroom as well as increasing 
learners’ motivation. 

Teachers should be eclectic and flexible because if they stick to one 


specific teaching method, they will end up being lazy teachers. 
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Limitations of the study and further 
research 


Limitations of the study 

The limitation of the study lies in the participants’ answers which 
may not convey the true information to the study. In addition to that there 
is another limitation which is the difficulty we encountered to reach 
remote areas in the region due to time constraint. In this study, only 
percentage calculations of responses and figures are presented. However, 
other statistical tools and software could be used for detailed analysis to 
the findings. Despite the limitations stated above, this research may 
provide useful information at the level of lesson planning, particularly, for 
novice teachers. 
Further research 

The findings and conclusions obtained in this study may be 
applicable to the middle school and high school reality in the Fquih Ben 
Salah Province and the EFL teachers’ 
attitudes and recommendations are limited to this Moroccan area. 
Therefore, a possible line of future research would be tackling a 


comparison with neighboring directorates. 
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General conclusion 


It is undeniably true that lesson planning plays an important role 
since it is aiming at helping teachers to deliver their lessons smoothly, 
and transmit information in an appropriate way, it seems to be a very 
complex activity that is why many teachers encounter difficulties while 
preparing a helpful lesson plan. They also face difficulties to motivate 


learners and improve classroom management. 


This study highlights some important aspects of foreign language 
teaching and learning. Throughout this research, we hypothesized that if 
the teacher comes to the classroom with his/her lesson plan, he/she will 
maintain focus and motivation, which make the lesson goes well. We 
believe that lesson plan is essential for developing both teaching and 
learning process because it creates a situation where learners are 
expected to be motivated and positively interact with the topic of the 


lesson. 


We have tested our hypothesis through the use of questionnaire for 
middle school English teachers. The results obtained in this study showed 
that teachers give a great importance to lesson planning and attempt to 
develop a lesson plan before presenting the lesson. That is to say, 
teachers completely believe that preparing lesson plans ahead of time is 
beneficial and fruitful. Nevertheless, some teachers still have some 
difficulties to deal with their learners’ needs and their multiple styles of 
learning. The results revealed that teachers showed a good sense of 


responsibility to enhance this point. 


More than that, teachers showed a considerable awareness towards 
the influential impact of lesson planning on developing teachers’ teaching 
method through helping them to move from one step to another without 
problems and prepare them to be alert to react to any abrupt situation. 
Besides, lesson plan makes learners receive the correct knowledge with 


making them participate and interact in the classroom. 
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Finally, through this research, we come to the conclusion that 
lesson planning is very important in the process of teaching and learning 
because it provides teachers with a clear vision about what and how to 


teach. 
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